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Dear teacher, educator, and reader,

We are happy to present a manual produced during the cooperation between 8
primary and secondary schools from Hungary and Croatia as one of the leading
products of the Transcultural Education Alliance project in Croatia and Hungary,
financed by the Interreg Hungary-Croatia EU program. TEACH was a 2-year
project whose primary focus was to develop and implement cross-cultural
educational activities for pupils with a new innovative approach and
methodologies for this area. The project started in 2020 and faced the Covid19
challenge but successfully implemented all its perceived activities and
accomplished many results.

Partners of the project TEACH stress the importance of intercultural education
in schools of today and the future European Union. These educational activities
can bring much-needed learning, understanding, and acceptance of differences
and help mitigate conflicts and divisions in schools and communities.

Educating the young generations and preparing them for life in a culturally
diverse society implies the need to train teachers in appropriate skills, develop
new methodologies and tools (including digital) for teaching, and connect and
cooperate with interested community stakeholders. The project produced two
online courses and seminars for teachers; first is “Intercultural education theory
and practice,” where we elaborate on starting points on why it is essential to
have these activities and programs in schools today. In short, every good school
is an intercultural school - that preserves values like equality, diversity,
respect for personal identity, critical thinking, and fights prejudice, stereotypes,
and discrimination. The second part of this material aims to give teachers
practical tools, topics, and workshops they can wuse in their everyday
classrooms. Second, we developed a seminar on how to use digital technologies
in intercultural education and expand to digital space. We thought about digital
tools to be used and connected with these topics. More than 20 teachers
finished this education, and we now have available, easy-to-reach materials for
others to join and use through this manual and online in our video courses.

This manual delivers practical know-how tested in the natural environment of
multicultural classrooms in Hungary and Croatia. We advise that you consider
your specific learning group and tailor a program that can benefit the students.
Combine pedagogic workshops with pupils’ research of their identity, history,
and community. Give pupils the space for sharing ideas and shaping join
activities on the topics that interest them the most.




Significant ethnic, social, and religious groups have been part of our society. In
the context of increasing diversity in our community, schools have a role to
play. Intercultural education is the response to classroom diversity aiming to go
beyond passive coexistence to achieve a developing and sustainable way of
living together in multicultural societies through the creation of understanding,
respect, and a productive dialogue between the different groups. We think
intercultural education is valuable to all pupils, equipping them with skills to
participate in an increasingly diverse society. Education can significantly
contribute to communities through programs encouraging dialogue between
pupils of different cultures, beliefs, religions, and individual characteristics.
Education can set the direction for learning, mutual understanding, and creating
the principles of coexistence based on tolerance and respect for others.

In the end, we wish to thank all schools and teachers, other partners, and
supporters who helped us conduct these extracurricular activities. We want to
thank all our colleagues and associates who worked with us to make the project
TEACH a step towards the harmonious world we want to live in.

Igor Dordevi¢, project manager, Nansen Dialogue Centre
Andras Nyrjati, coordinator, Power of Humanity Foundation
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WHAT IS A WORKSHOP?

At the base of the word workshop is the
word WORK, which implies procedure,
formation, process, work in space.

In this way, the teacher's workshop is also
a specific method of work, in which the
emphasis is on the process and the
method of work.

The aim of all workshop work is to guide
towards collaborative work. A general
characteristic of all workshops is that they
involve the personal and active
contribution of all participants and do not
allow for disinterestedness or a refusal to

apply.

IT CAN BE DISTINGUISHED

BY ITS OBJECTIVES:

1. Creative workshops - the basic aim is to
stimulate and develop creative thinking
and expression (e.g. dramatic, Llyrical,
visual arts...)

2. Educational workshops - the basic aim
is to acquire knowledge in the broadest
sense of the word.

A workshop consisting of a few activities
is recommended to last from 1,5 to 2
hours.

At the start of the group work, the rules
are jointly agreed, so that all members will
be bound by them. Rules should be
designed to clearly outline appropriate
behaviour, not undesirable behaviour.
There should also be clear consequences if
they are not respected.

The workshop should have a pre-defined,
very precise plan - a script. The success of
the workshop depends on a good script.

At the heart of the scenario are structured
activities, which are the result of specific
expectations, led by the workshop leader
and united around a theme.

The scenario guides the personal
involvement of the participant through the
specific expectations. It is important to
encourage cooperation, not competition
and discrimination.

The scenario should specify the forms and
techniques of group work.

At the end of the workshop it is good to
hear feedback on the feelings that have
developed during the meeting. And this
can, of course, be achieved in a variety of
ways - from mood barometers to digital
tools to responses to questions. It is
important that it is anonymous and that
participants feel free to express their
views.



OBJECTIVE

e To recognise the workshop method as worthy of achieving the objectives

e Express expectations, hopes and feelings at the beginning of the workshop
e To activate and actively involve the participants

e Motivate participants

WHEN

e At the beginning of the meeting, after the leader's welcome and introductory
remarks
e During the introduction of the activities

WHY

e To put our own feelings into words and expressions;

e For self-assessment of the participants and feedback from the leader;

e Intercultural learning should be a process and the workshop is a way of
working that is process-oriented.

IN THIS HANDBOOK, THE THEMATIC
WORKSHOPS WE RECOMMEND AND

INTRODUCE ARE:

* Introductory exercises for focusing attention and motivation;
e Identity 1 and 2;

e Family history;

e Communication;

e Active listening;

e Group;

e Participation and teamwork;

* Stereotypes and prejudices 1 and 2;
¢ Discrimination 1 and 2;

e Respect diversity;

e C(Creative conflict resolution;

e Media literacy.




INTRODUCTORY EXERCISES
FOR FOCUSING ATTENTION AND MOTIVATION

OBJECTIVE




INTRODUCTORY EXERCISES

NOT BRAGGING...

It's a very simple exercise, but it gives you a sense of confidence and increases
your belief in yourself. The leader asks participants to think quickly about what
they are particularly good at, what they do well, or to recall a recent success they
have had. Then, participants stand up in turn and say, "Not to brag, but..." and
highlight their attribute or success. After each praise, the other participants
applaud. It can be a completely simple or small success - | slept in, | wrote my
assignment, | got a good grade, | read my homework, | met a new friend, | scored a
goal, | helped Mom wash the dishes. Anything. One thing you notice with this first
exercise is that children and young people find it hard to talk about their own
good qualities and their own successes. They usually say that they have nothing to
brag about, so the leader always tells them their own 'praise’ first, and when they
see that it is something simple and ordinary, they very quickly find their own
praise. Then there are the days when they themselves, in the middle of a familiar
lesson, start to say "No praise in the face of..." because they have the feeling and
the need to share something. This creates a really great atmosphere and for
children and young people it increases their confidence and the recognition that
they are good at something.

SPEECH WITH PURSED LIPS

To create a cheerful atmosphere and increase the energy of the group, you can do
this short exercise, which aims to create a cheerful atmosphere and increase the
energy of the group. With Llips pursed, participants try to utter a sentence
describing what they ate or drank today, or what grade they received. The exercise
can be done at any point in the workflow, and is followed by laughter and fun!




A GENERAL WITH A RIDICULOUS WALK

This is yet another activity that creates a good mood, but also serves as a
relaxing activity. Everyone in the group comes up with an interesting walk,
demonstrates it to the others and everyone repeats it. Fun is guaranteed.

MOOD-BAROMETER

During the workshop, it is not a bad idea to monitor the mood of the group.
This can be done easily, and it lifts the participants' spirits and gets them
thinking about themselves and their feelings during the meeting. On paper or
white board, drawings or photographs are made of different weather
adversities, each participant writes his/her name on a sticky note and sticks it
to the weather adversity that corresponds to his/her feelings: cloudy is sad,
depressed; sunny is cheerful and happy; stormy and lightning is angry, angry;
windy is restless and similar. A few times during the meeting, the leader may
ask participants to change the mood barometer, or participants may do this
themselves when they notice a change or mood. They simply move the note
with their name on it to the appropriate weather event.



EXERCISES FOR FOCUSING
ATTENTION AND MOTIVATION

OBSERVATION

An exercise in concentration and focus. Participants divide into two teams, stand
in a circle (two circles) with one participant standing in the middle of the circle.
At the beginning of the exercise, everyone looks carefully at the person in the
middle of the circle, then closes their eyes and the person in the middle changes
as many things as possible. When the others open their eyes, they should be able
to recognise the changes.

HOW ARE YOU TODAY, NEIGHBOUR

Exercise to focus attention and increase energy. Participants sit in a circle.
Someone asks the person to their left "How are you today, neighbour?". If the
answer is "Good.", they all move one chair to the right, but if the answer is "Bad.",
they move one chair to the left, and if the answer is "So-so0.", they all stay in their
seats.

MAGNET

An attention-focusing, energizing exercise, but it also helps with belonging and
not belonging, with finding your own group. Participants move freely in space
and, at the leader’'s signal, touch their specific body parts: touch the thumbs of
their left hands, the knees of four right feet, five elbows, two noses... Talk to
those who remained unconnected during part of the exercise: how did you go
about connecting?

GREETINGS IN DIFFERENT CULTURES

Participants draw a slip of paper on which they write how to greet each other and
do what is written on the slip for a set time: GREET THE OTHER BY HUGGING AND
KISSING TWICE ON THE CHEEK, GREET THE OTHER BY HUGGING AND KISSING
THREE TIMES ON THE CHEEK, GREET THE OTHER BY FOLDING YOUR HANDS IN
PRAYER AND BOWING, GREET THE OTHER BY RUBBING YOUR NOSES TOGETHER,
GREET THE OTHER WITH A WIDE, WARM HUG, GREET THE OTHER WITH A FIRM
HANDSHAKE, GREET THE OTHER WITH A SOFT HANDSHAKE, GREET THE OTHER BY
TAKING TWO STEPS BACK, GREET THE OTHER WITH A SLIGHT NOD, R.
Conversation round: how else do you greet each other. Greet someone in your
usual way. How are you feeling? Do you know who greets you the way you greet
each other? Do you know these greetings? How did you feel? Describe the
difference between the way you greet people and the way you greet them as
described in today's exercise.



IDENTITY 1

OBJECTIVE




THE IMAGE THAT SURROUNDS ME

This exercise can be done at the beginning of the meeting when participants
introduce themselves, whether or not they have known each other before.
Something new can always be revealed. Offer participants a variety of
photographs, illustrations, drawings, and each person chooses the one that
describes him or her or that he or she can relate to in any way, and then in
turn each person explains why he or she chose that photograph.

MY FRONT PAGE

Before the activity, ask the participants a few questions that they will think
about themselves, they will not answer the questions out loud. The questions
can be different depending on what you want them to think about, but you
can start by asking them what you do in your spare time, if you have a pet,
what kind of movies you like, if you have a brother or sister, what social
networking sites you are active on, what you want to be when you grow up...
If they want, they can have a short discussion about these questions and then
distribute the work materials - magazines for young people, newspapers,
leaflets, collage paper, glue, scissors... The students are asked to create their
own newspaper page with their name on it. Each participant will create a
newspaper front page that represents them. Participants can cut out sections
from magazines and newspapers, draw and write, shape titles, use positive
messages, messages to encourage people to buy newspapers or to make
readers interested in themselves in some way. Once the headlines have been
developed, participants can show their creations, say something about them
or simply put them on display for all to see. A similar presentation can be
done by creating a wall of your own on paper instead of a magazine cover on
a community site or a digital poster, such as Canva, Poster Maker, Power Point
and similar. Of course, it all depends on the technology available and the
skills of the participants, but it also depends on the time available for the
activity. In some form or other, participants are likely to find it easier to
reveal some information about themselves, their own characteristics, opinions
and views.




IDENTITY 2
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WHO ARE YOU?

The exercise is done in pairs, with one person asking the other "Who are you?"
and then writing the name and answer. The person asking the question does not
comment, but asks the question 5 times. The other person answers in one word
or short sentence - in the affirmative. The person who answers must give a
different answer each time. The pairs are reversed. Discussion: how did you feel,
is it easier to ask the question or answer... The exercise is followed by an
introduction of your partner. The exercise can be varied slightly so that the
person who answers changes pairs 5 times and in the introduction round 5
people say who the person is. The leader stands behind the person and says the
person's name, and those who asked "Who are you?" now say the answer.

FIVE QUESTIONS INTERVIEW

The exercise involves preparing 5 questions and then selecting the interviewee.
After the interview has been conducted in pairs of two, the next step is the
introduction. These exercises can be combined - first they tell you who they are
and then they define the interview. When you combine these two exercises, you
learn a lot about the people in the group.

YOUR PROFILE

Critical perception of what we learn from the Internet and the media is crucial
in the times in which we live, and any information that comes to us should be
treated with caution and what we can should be checked. In this workshop
exercise, participants work in pairs and it is generally assumed that all
participants have a mobile phone, tablet or computer to work on. The exercise
can be done with upper primary school students, but definitely with high school
students, university students and adults. At the beginning, couples just
introduce themselves, give their first and last names, maybe the place they are
from or where they work. Each participant is then oriented to research their
partner - on the internet, search engines, Facebook, Instagram... any social
networking site - and try to find out as much as possible about them. They put
this data on paper. Of course, the research is done in silence, nothing is
revealed about the other, and nothing is commented on until the very end. The
leader sets a time limit for the work, which in this case may be 5 minutes.
Believe it or not, all of us leave some digital trace of ourselves on the internet,
regardless of our presence on the web or in the media. At the end of that time,
partners tell each other what they have found out about each other. This is
where we can expect interesting situations - starting from the fact that the
person we are looking for is not the person at all, but someone else with the
same name, to the point where we find that our partner has been the subject of
numerous media articles, revealing interesting data and results. Of course, the
image of the person we know in person may change significantly after this
research, hopefully - for the better. However, there may be surprises.



FAMILY HISTORY
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MY CHILDHOOD

In this exercise, participants talk about childhood in small groups, depending
on their age. How old were you when you started school? Who was living in
your family? Did you go to religious school or receive other religious training?
Do you do anything in your own home? What stories and games do you like?
The aim of this exercise is to recognise that we do not all live in the same
conditions and that there are similarities and differences between us.

MY STORY

The exercise is similar to "My childhood”, but here participants are asked to
think of 3 important events from their family, school or the world. Discussion:
have you been surprised by certain events? What do those events mean to
you? Why did you choose those events?




COMMUNICATION

OBJECTIVE




THE TONGUE OF THE SNAKE AND THE GIRAFFE

Communication is the process of exchanging information, meaning and emotions
between people through the exchange of verbal and non-verbal messages. Active
listening is an important part of effective communication. In this exercise, the aim
is to elucidate and distinguish between accepting speech (giraffe) and rejecting
speech (snake). Participants sit in a circle in pairs. One participant draws a card
and reads it and his/her partner responds. The cards are coloured blue and green
(or any other colour, just make sure they are different). One participant draws a
card, reads what it says, and the other participant answers. They can also choose
who they want to answer, or those who want to answer can sign up if they feel
the need. Example: on the green card is the teacher's statement "You have come
without homework again.” One of the participants answers this statement. On the
blue card is a statement from the teacher who says "l want you to do better in
maths, so | am not happy that you are not writing regularly.” All participants
follow the speech situations and reactions. A few different situations are followed
by a discussion: how was the conversation on the blue card? How did the
conversation go once it started? How was the conversation on the green cards?
How did the conversation continue?

CONCENTRIC CIRCLES

In this exercise, participants sit in two circles, one inside and one outside, facing
each other in pairs. They talk about the topic "What | like about a different
culture”. At the leader's signal, both circles move to the left, so that the members
of the pairs change and talk about "What would the world look like if there was
only one culture?”, and after another shift, they talk about "Where would you like
to travel?".

THE UNDESIRABLE WORDS

The workshop participants write down the words that hurt and offend them on
sticky notes or on a digital tool like the Mentimeter, writing down the words that
hurt and offend them but they hear them in communication. They write the words
anonymously and stick them on a whiteboard or pan or project them onto a
canvas. A discussion about the words follows, and participants describe the
situations in which these words are heard and the feelings they evoke.
Participants then write down on paper a few words or phrases that make them feel
good or positive, and then describe the situations in which they hear them and
from whom. What often happens is that the students have no problem saying the
nasty and rude words they hear, but very few good words they can say. This is
where they need to be encouraged and reminded of the words that can be said,
these words are "Bravo!" and "All praise!”. If you want to focus on communication
on the digital platform, examples can be comments on the internet, portals and
social networks, but also the participants themselves can give examples of words
that have been used and are offensive and nasty. This is an opportunity to remind
people of the rules of communication on the Internet.



COMMUNICATION ON THE INTERNET

At the beginning of the exercise, discuss with the workshop participants the
positive and negative aspects of the internet and digital technology. During or
after the discussion, the whiteboard or the sheet of paper distributed can be
divided into two parts and the positive and negative sides that were discussed
can be written down. It is important to emphasise the positive and negative
sides of the internet, as well as the particularly dangerous side of the internet
(insults, misrepresentation, data theft, abuse, hate groups, etc.). The discussion
continues on how the internet connects us. It speeds up the spread of
information, learning and communication. How do we use it? Find a suitable
video on the internet about using the internet as a motivation to talk about
what to use the internet for, who to communicate with and how. Participants
will continue to work in groups or pairs depending on how many tablets or
mobile phones are available. Each pair or group is tasked with designing a
poster with a supportive message and advice for those who have experienced
some form of electronic violence. The poster can be developed using one of the
quick and easy poster design apps such as Canva, Poster Maker, which can be
downloaded to a tablet or mobile phone. Once the poster has been created on
the app, the workshop participants can send it to the agreed email address. If
there is no access on a mobile phone or tablet, students can design the
messages on paper using writing utensils, collage paper, cut-outs from
magazines and newspapers.

NETWORK OF GOOD MESSAGES

To complete this exercise, students stand in a circle. The leader takes a ball of
wool and gives the instructions for the activity. Remind the pupils that the
internet is actually a network that connects the whole world and that it is up to
us what content, messages and notifications we spread on this network. In the
hope of creating a web of good messages, they create the web with the wool by
wishing each other well, sharing a good feeling or highlighting a positive
attribute of the person. The leader grabs the end of the wool, says the name of
the student to whom he or she is throwing the ball of wool, says his or her good
message to the student, and throws the ball of wool. The participant takes the
ball of wool and throws it with the good message to the next person. When
everyone has been netted, the leader declares that a web of good messages has
been created and reminds them to always send a good message to others, to be
considerate of others' feelings and to exchange messages received.



ACTIVE LISTENING
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LISTENING/NOT LISTENING

Active listening is the ability to recognise what the other person s
experiencing. It is necessary to provide them with feedback about what we have
perceived and seen, and how well what we have perceived reflects reality. The
exercise should be done in pairs. Separate instructions should be given for each
part of the exercise. In the first part, while one person tells about an interesting
event, the other person remains silent. Then, while the twos tell a sad story, the
ones show sympathy and interest. In the third part, while one tells an
interesting story, the two remain silent. In the fourth part, while the twos are
telling about an experience when they were very frightened, the twos turn their
backs, and in the last part, while the twos are telling about their most hilarious
event, the twos are constantly disturbing the twos. Discussion after the
exercise: Is it easier to listen or to talk? How much does it depend on the
subject? How do we feel when we are listened to and how do we feel when we
are not listened to? What gives us the best feeling of acceptance?

DRAWING AS INSTRUCTED

The exercise should be done in pairs or with one person explaining and several
others drawing. One person in each pair is given a piece of paper with a drawing
on it and the other a blank piece of paper. The first participant turns his back to
the other and describes the drawing given, the other participant tries to
understand the description and draws as instructed. Or one participant can say
the description while the whole class draws. The two drawings are then
compared to see what was drawn and what was actually drawn. We discuss
whether the instructions were clear and precise enough, whether they were
understood and what the problems were in communicating. When they have
finished this activity in the workshop, participants can leave their own notes on
the table and look at the completed drawing. They can choose the drawing that
best resembles the one they gave up, and then the authors can tell the secret of
their success. The activity is followed by a discussion about whether it was
difficult to draw according to instructions and whether it was difficult to give
instructions. At the end of the discussion, the conclusion is drawn as to whether
we really always understand everything accurately when someone else tells us
something, and whether we always understand all the messages we receive from
our environment. This is how communication misunderstandings or
misinterpretation of the content around us in the media arise.



This exercise is similar to drawing according to instructions, except that there is
no drawing, but cutting. Each participant is given a piece of paper. During the
exercise, no one is allowed to watch what the others are doing. Everyone follows
the instructions of the workshop leader without questioning or commenting. The
instructions may be: take the paper, fold it in half, cut the top right corner with
scissors, fold the paper in half again, cut the... The procedure is repeated until the
paper can be folded in half. Then the paper is folded out and everyone can see
what has been created. This is followed by a discussion about how it is that every
snowflake turned out differently, while everyone followed the same instructions!




OBJECTIVES




OUR HOUSE AND OUR TOWN

Similar to the previous exercise, the participants in the group make houses,
are given specific materials, are given a specific time and are also required to
work without speaking. Discussion: how did you feel working in your group?
How did they feel about their group? What was easy and what was difficult?
How satisfied were they with their own contribution? What was your role in
the group? After the first part, each group makes a settlement from their own
houses, adds everything they need for a settlement, has a verbal discussion
within a limited time. Discussion: what was your role now? What role would
you like to play in the group work? How can you get that role? What is
important for the success of the group?

ME TOO

In this exercise, participants sit in a circle and have to think of their own
unique qualities that they believe are unique and that no one else in the
group has. One person in the group starts the exercise by saying their
personal attribute, and if someone else has that attribute, they say "Me too."
and sit on their lap. They go back to their seats and the person says another
characteristic. Everyone says their own trait, and that's how round 1 ends. In
round 2, a chair is taken, the person in the middle of the circle looks for the
person who is the same, e.g. "l like nature.”, and all those who like the same
thing also swap chairs, but the same person also looks for a chair for
themselves. One person will be left without a chair and that person will
continue the game. What was easier, finding the similarity or the difference?
In real life, sometimes we value our uniqueness more, and sometimes we want
to be like others. Can you think of a situation? Are the things that are
common in a group the same in all people?

DRAWING IN PAIRS

In this exercise, the participants draw a colour and find its pair, and their task
is to draw without speaking for 5 minutes. How did they get started? Who
started first? How did the discussion go? What was the most difficult? How
did your ideas clash when drawing the theme? How satisfied are you with the
work and how satisfied are you with the result?



PARTICIPATION AND TEAMWORK
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OUR BRIDGE

For this exercise you need to prepare in advance various materials such as
building blocks, boxes, paper and the like. Participants are divided into
groups and choose materials to work with, without knowing what they are
doing. Once they are told that they have to make a bridge, the groups can
take one more thing they think they will need. The purpose of this exercise is
for the groups to briefly discuss the work verbally, and then complete the task
non-verbally. For the younger pupils, the verbal discussion remains and they
gradually move to the non-verbal. When they have completed the bridges,
they test its strength by loading it with books or something else. First, allow
the group to comment among themselves on the success of their own group'’s
bridge. Discussion after the exercise: How did you feel during the meeting
and how did you feel while working? What were you satisfied with and what
were you not so satisfied with? What was missing to feel better and work
better? How did they feel in their role? If they were to work again, which role
would they choose? How much time was needed for the meeting and how
much for the work? Recognise the advantages and disadvantages of working
in pairs or groups!

DRAWING WITH ONE COLOUR

Each participant chooses a colour and draws the season they want. The leader
leads a discussion about what it was like to draw and what was missing to
make their drawing successful. The leader allows them to find out what the
other participants were missing, and this is how the groups come together.
The leader then starts a discussion about how the groups were formed, what
bound them together/what separated them, etc.
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WHO AM I?

One participant has a strip on his forehead with a word (mother, father,
teacher, policeman, gypsy, president, well-known singer, well-known
sportsman, cleaner, friend, prisoner...). The person does not know what is
written on his forehead. The other participants behave towards him/her in the
way they have towards that person, but non-verbally. The person with the
stripe has to guess who he represents (what is written on his forehead).
Discussion about the exercise: how did the person guess or why he could not
guess, who helped him, what confused him. How the group behaved -
individuals talk about what their stance was towards the concept/person,
what general images/stereotypes emerged, was there any bias.

TRAIN

In this exercise, the participants are also divided into groups. The exercise is
described to the participants and they are introduced to the topic. The
participants have to imagine they are travelling on a train. They have to share
the sleeping car with 3 other passengers. Each participant has the task of
choosing 3 passengers from the list of names with whom they would travel
and 3 passengers with whom they would not travel, even by chance. Examples
of passengers: an overweight Swiss banker, an Italian DJ who is rich, an
African lady who sells leather products, a young artist who is HIV positive, a
gypsy who has just been released from prison, a Dutch overheated feminist
with a body. The group should justify their choice, the group should make a
collective decision and present it to the other groups. Discussion after the
exercise: How real did the situation seem? What were the main factors in the
individual's decision? If the group could not reach an agreement, why not?
What was the most difficult? What stereotypes did the passenger list remind
them of? Is the description of the stereotypes a given or are they in our minds
and imaginations? Where do these prejudices come from? How would you feel
if no one wanted to share a cubicle with you?




STEREOTYPES AND PREJUDICES 1

OBJECTIVE




STEREOTYPES AND PREJUDICES IN THE
PROFESSIONS

For this exercise, you will need to prepare slips of paper with professions
written on them. Participants draw a slip of paper from a ball or a box with
the profession written on it. They pantomime the sessions they have drawn
out. After the pantomime, the aim is to explain to the participants how
stereotypes and prejudices that are used to justify certain professions are
discussed, as well as the role of the media in promoting these stereotypes and
how prejudices are transmitted to the public. Participants will again be
offered a box from which they will pull out a slip of paper with the name of
an profession on it. Participants write their preconceptions about the
profession they have drawn out on sticky notes, and they can all read the
preconceptions. Then, on the blackboard on which the jobs have been marked,
the stickers on which the prejudices have been written are stuck, creating a
whole wall of prejudices. Afterwards, the workshop leader explains what
stereotypes and prejudices are, and the participants can tell what stereotypes
and prejudices they have experienced in their own environment. Participants
should be divided into groups of four or five. One member of each group goes
to the wall of prejudices and chooses a session. The task of the group is to
write down one positive and one negative story about the chosen job. The
workshop leader sets a time Llimit for the writing, which should be no more
than 6-7 minutes, because the group members can split up and write both the
positive and the negative story at the same time. The news is then read out by
the group representatives, followed by a discussion. Discussion after the
exercise: Where did the idea to write news come from? It is important to
perceive positive and negative news. We have different opinions about the
same thing. Sometimes we simply cannot understand each other's opinions.
We base our own opinions on our own experiences, but also on how the media
present different professions and different groups of people. If there are
adults in the workshop, they can write down their own prejudices about their
profession - positive and negative - and then discuss them. If the group is
made up of people with different professions, you could also do the activity
where each person writes down their profession on a piece of paper. Each
participant passes on their slip of paper to the others and each participant
writes a positive quality, the nice thing about their job. The slip goes around
the room and when it is returned to the person who originally sent it, they
will be surprised at how many nice things about their session they may not
have known about.




STEREOTYPES AND PREJUDICES IN YOUNG
PEOPLE'S NEWSPAPERS

Participants work in groups. Each group will be given a newspaper, newspaper
or magazine for young people or similar for analysis and critical reflection.
Participants analyse according to set guidelines, depending on the purpose of
the workshop. Instead of newspapers, some photocopies of the press may be
offered, depending on the time and purpose of the workshop. The leader sets a
time limit for the analysis, which can be up to 10 minutes. This is followed by a
discussion on the conclusions of the analysis. Participants freely exchange
views on what the media prescribes as appropriate appearance and whether
everyone can look like the young gentlemen and ladies in the newspapers.
Topics for discussion: eating disorders, anorexia and bulimia, the importance of
good nutrition, depression, alienation, the importance of physical activity, the
role of digital processing of celebrity photos.




DISCRIMINATION 1

OBJECTIVE




Sociology defines discrimination as the unequal treatment of a social group or
individuals in a society; the arbitrary and unfair classification of the population
into groups according to the fact that some are entitled to the same social
treatment and others are not, and this is set out in specific rules (admission is
restricted to members of a particular club) for gender, race, age group,
nationality/ethnicity, occupation, education, etc. The exercise must be carried
out in groups. Each group will be given 4 sheets of paper, 4 newspapers,
scissors, glue, markers - each group will be given the same materials. The
groups will also receive instructions on how to work, but one of the
discriminated groups will also receive materials and instructions. Observers
note the group’'s behaviour. 1. The task is to make a collage of spring. The task
must be completed in 20 minutes. You can start the work whenever you want. 2.
The task is to make a collage of summer. The task must be completed in 20
minutes. You can start the work whenever you want. 3. You have the material.
The task is to make a collage of autumn. The task must be completed in 20
minutes. You can start the work whenever you want. 4. MSO, FLOSAMED LOER
ABTZ LOSNISE BUKUNVAXA POYEKS, NSENIOMANS SAJIYUDO LAVERZA LOSI
FALITOME. Discussion after the exercise: what it was like to work in the group,
observers report on what went on within the group. We start a discussion on the
reality of who is the 4th group in our society, how victims, observers, society
behave. If the group is small, it can be divided into 2 groups, one of which is
the discriminated one. The nonsense sentence can be replaced by a
mispronounced sentence or one of them can be pronounced in another
language. Be wary of angry reactions and frustration, follow the process
yourself. Expect a variety of reactions - arguing with the leader, leaving, anger
towards the other group, confusion, sometimes reticence, withdrawal - so it is
important to randomise groups and also to give everyone time to express their
feelings.



TAKE A STEP FORWARD

This exercise involves making cards with roles on them (at least 3 cards
should say "Be what you are") - depending on the number of people in the
game. Participants draw a card. At least three of them draw a card that says
"Be who you are” and play no other card. Their role is not revealed, discussed
or commented on. The actors stand in a line next to each other and think
about their role. The leader asks the players to think about their role by
asking the following questions. What house do you live in? What are your
parents’ occupations? What does your room look like? Do you travel to the sea
every year? Do you go to the cinema with your parents? What are you afraid
of? Do you ever get hungry? What do you do in your spare time? Everyone has
to live into their role. The cards with the roles should be adapted to the
workshop, its purpose and the age of the participants. Recommendation for
cards with roles: you are 12 years old. You live in a city. Mom and Dad have a
successful business. You like going to school. You like to make friends. You
are the little girl who is made fun of because you are overweight. You don't
like your weight. You have a girlfriend you can open up to honestly. You're a
15-year-old gypsy. You live in the slums. Your parents don't work, they collect
bottles to feed you and your two sisters. You do well at school, you get good
grades and you have big dreams. The guide reads out statements that relate
to different situations and events. Each time the participants can answer YES
to a given statement, they take one step forward. If they cannot answer YES,
they stay in their place. The statements should be read out one by one and
the participants should think about whether they can move forward. They can
look back and see where they are in relation to the others. So participants put
themselves in the shoes of the person on the card, rely as much as possible
on their imagination and try to make an effort. Suggestions for moving
forward: 1. Always have enough money for chocolate. 2. Have your own room.
3. You are always free to invite friends to your house. 4. You love being at
home. 5. You go on holiday to the sea every summer. 6. You can buy any
clothes you want. 7. Your family has a good car. 8. You have lots of friends. 9.
You often get invited to birthday parties. 10. You often go to the cinema. 11.
Your clothes are clean and tidy. 12. Your parents understand you. 13. There is
always plenty of food in your house. 14. You are a happy child. How did you
feel when you were not allowed to move? How did it feel to watch others
move forward? How did you feel when you were allowed to move? When did
you realize that others were not moving as fast as you? Can you guess who
was who (read out some extreme roles)? What did they imagine the person
they were playing to be? Is this really what these persons are like?




DISCRIMINATION 2

OBJECTIVES




WORDS CAN HURT OR HEAL

Before the lesson starts, cut out a life-size human silhouette. Bring it to the
workshop participants, introduce it to them as a new colleague. Together give
it a name, it can be the colour of the paper to avoid associating it with a real
person. Blue paper - his name is Bluey. Explain that new students often have
difficulty fitting into the class because they are entering a situation where
other students have already established a circle of friends. Some students
decide in advance that they will not make friends with the new person and
that they will not even get to know him or her. Then the participants
approach our figure and say something rude and mean to him. They can start
by saying things like: "We don't want you here”, "You're completely different
from us.” or "Look at your messy hair". Every time someone says something
rude or mean to the paper, the leader should tear off a piece of the figure and
hand it to the person who said the comment. Once everyone has had a chance
to say something mean, it is time to start gluing the pieces of the figure back
together. The participants who have been given a piece of the figure step up
to it and glue the part back on with duct tape. Then everyone has to apologise
for what they said to him. Once the body that was totally torn to shreds has
been fully restored, it doesn't matter, but it will never look the same again.
Topics for discussion. The feelings are hurt, the scars remain. It can happen
that the scars never heal. What would you do if you were that person? What
have you learned from this? After this activity, the figure can remain in the
room as a reminder of how hurtful words can be.

HATE SPEECH IN THE MEDIA

The media often discriminate against certain groups in society. During the
discussion, review what discrimination is and then, at the beginning of the
workshop, explain to the participants what e-violence is. All participants who
wish to do so should be given the opportunity to share their own experiences
of e-violence. Encourage them to tell honestly whether they have been
instigators or victims. Write down words they have sent to others online or
received from someone else. Comment on these words and the feelings they
evoke. Emphasise the importance, especially for children, of telling an adult
person what has happened to them (parents, teachers, educators ..).
Encourage them to do this and to stop it.




RESPECT DIVERSITY

OBJECTIVE




ISLAND

For this exercise, the participants are divided into four groups, each group is
on its own island, and they form a community/state/society, develop their
culture and all the things needed for the life of the people in that place. They
design the flag, coat of arms, anthem and all the rest. Three members of the
group are given the task of going to the other three islands to learn about
their culture and try to live with them, but without forgetting their own
culture. They can return to their own islands and come back with new
experiences, incorporate them into their own island life if they want. The way
the exercise is presented is that the groups describe their own primary island
and the changes that have taken place since they returned from the other
islands. Discussion after the exercise: How did you feel as hosts and how did
you feel as guests on the other islands? Did anything change, what changed
and how? Three similarities and three differences. In this exercise, the
participants choose one person from the other participants whom they have
known the least and look for three similarities and three differences with that
person. Pairs are grouped in fours, comparing similarities and differences, and
looking for three similarities and three differences within the small group.
Then everyone is introduced to everyone else and the whole large group looks
for three similarities and three differences. Discuss ways of finding similarities
and differences.

PROMOTE YOUR OWN RIGHT/PROMOTE
YOUR OWN DIVERSITY

Before the exercise, choose some rights from the Convention on the Rights of
the Child that are interrelated (e.g.: the rights of the child in the family, the
right to information, the right to education, etc.). Divide participants into pairs
or groups according to their number and give them a section from the
Convention. Discuss the rights they have chosen and tell participants to put
themselves in the shoes of the people who make the decisions, replace people
who work in the media or take on the role of someone who is assigned to an
important post. Discuss what their ideas are for improving the promotion of
children's rights. After the discussion, ask them to work within the group to
develop their own promotion of the children's rights that they have been
assigned. They can develop the advertisement in the form of a video using the
school camera, a tablet or a mobile phone, or they can make a poster using
newspapers and magazines, from which they can cut out details to decorate
their own poster. When they have finished, participants can create a small
exhibition of their work and say a few words about it. They can also exhibit
their creations to celebrate a special day that promotes children’s rights, such
as International Children's Rights Day, Children's Week, School Day, etc. This
activity does not have to be only about children's rights, but can be organised
as a diversity promotion activity, depending on the composition of the group
or the workshop and your own wishes.




In this case, the participants should be asked to think about how they differ
from others (hair colour, height, hobbies, sports, nationality, religion, place of
birth, place of residence...) and to present this difference in the most positive

way possible, highlighting their advantages.




CREATIVE CONFLICT RESOLUTION

OBJECTIVE




ORANGE BASKET

The exercise is done in pairs. In pairs, the participants choose an orange from
the basket. They experience it with all their senses, thinking without saying a
word about what they would do with it. One orange represents two wishes, one
from each participant. The wishes are not spoken. For example: each of the pair
wishes for an orange. As a solution, they cut the orange in half and each took
half an orange. Girl 1 peels the orange, discards the peel and eats the orange,
Girl 2 peels her half, discards the flesh of the orange and takes the peel to dry
for a loaf of bread. Discussion after the exercise: how did they solve the
problem (by talking, negotiating, arguing, conflict), how do they feel?
Worksheet: pupils answer what is the requirement of the first girl and what is
the requirement of the second. What is the interest of one and what is the
interest of the other? What should have been done?

THE CONQUEST OF THE CASTLE

Five participants leave the room. The others hug each other tightly and form a
closed circle. Their bodies form the walls of the castle. The participants outside
the room come into the room one by one with the task of breaking through the
walls of the castle. The group's task is to let only the participant who says the
word "Please?” or asks to be let in in some other polite way through the wall.
Discussion after the exercise: How did they feel when they did not want to be
let into the castle? Were they surprised to find out how to get into the castle?
Did they think about saying the right words?



MEDIA LITERACY

OBJECTIVE




IN THE WORLD OF VIDEO GAMES

This activity is of interest to children, young and old, but also to anyone
who likes to play video games at least a little. To start, offer participants
sticky notes with photos from video games. Participants can work in pairs
or teams and write down the names of the video games they recognise
from the picture. Of course, the games themselves are adapted to the age
of the participants and to trends. This is followed by a discussion about
the games they recognise, play, how long they have been playing them,
what attracted them to these games and what they have learned from
them. They then work in groups or pairs and select the positive and
negative effects of the games. Positive attributes here could be: having
fun, learning English, meeting new friends, getting to know them quickly
or the like. Negative qualities can be: loss of time, aggressiveness, bad
words they start using, swearing and so on. Every game has an indication
of who it is and who it is not recommended for. In the same way games
have an indication of what to expect in their content. The next task is for
groups or pairs to search for certain clues. It is up to the game leader to
decide how the distribution will be done, depending on the number of
participants and the time available. Participants research on the web what
each signal means, what content is expected from it, then they develop a
poster with their research results on a piece of paper or some digital
device. It is important to underline that children and young people cannot
fully understand the messages that the media provide, nor can they fully
understand games. They need to be used with caution and to consider how
these games affect children's communication with and perception of
others. Games are having an increasing impact on shaping children's and
youth's attitudes, prejudices and stereotypes, as well as towards certain
social groups.



INTERCULTURALITY IN THE MEDIA

We assume that we have a relatively good knowledge of the cultures with
which we share the space in which we live and work, but here too we
encounter a lack of understanding and acceptance of differences. What can we
expect when it comes to members of cultures about whom we know very little
or nothing at all. Take photographs from the media of people from different
cultures. In the media we follow what is said and written about migrants,
gypsies, the disabled, the developmentally disabled, but how much do we
understand them, or if we understand them at all. The media have a crucial
role to play in the development of intercultural dialogue, in which we
ourselves must first show an interest in the other. If possible, invite
representatives from a group to a workshop or meeting, so that there is either
a participant or a guest who will be open to discussion and debate. Cook
dishes typical of a particular people or region, make handicrafts, a souvenir
from another country, share your experiences at school, compare differences
and similarities in family life and customs... There will be more similarities
than you think. The best results are achieved by making direct contact, by
getting to know and by eliciting empathy with others and with people who
are different.
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SCHOOL PROJECTS

WHAT IS A SCHOOL PROJECT?

The best and easiest way for children
and adults to connect is to do and create
something together.

Through the creativity of workshop work,
people of different ages and from
different cultures can get to know each
other better.

A mini-project is a way of working within
a larger project, carried out in a series of
workshops over a set period of time.

Mini project 1:

Croatia-Hungary exhibition

Duration: 2-3 weeks/
5 workshops

Mini project 2:
Interactive map of the region

Duration: 4-6 weeks /
5 workshops

43

OBJECTIVE

To learn about other
cultures and their customs
To create a positive
atmosphere that encourages
participation

Develop practical skills
Learning to understand
one's own feelings and
those of others

As part of a larger project
or series of workshops

When it is necessary to
strengthen the bond and
cooperation within the

group.

WHY

To help members of
different cultures connect
more easily

To build a positive self-
image

To motivate and inspire.



INTRODUCTORY WORKSHOP:
CROATIA-HUNGARY EXHIBITION

Duration: 45 minutes

Objectives: to explain the project's objectives and activities to the pupils; to
motivate pupils to participate; to show the benefits of school participation
and exchange education in EU projects from the children’'s point of view.

Materials needed: computer, projector, speakers, whiteboard, chalk

THE WORKFLOW

Introductory section:

1. Start the discussion with the students by asking them if they like to travel,
what are their recent destinations (e.g. last year and this year)?

2. Where have you been outside Croatia and what experiences have you had?
What have they learned about people, places, culture, etc.? What can you
learn from travelling?

3. Which of them have been to Hungary and which places have they visited?
Do they have any other connections with Hungary, e.g. origins, language
skills, friends, social network, parents' work, etc.?

Location of activities:

1. Present the purpose and activities of the project focusing on the common
tasks that will be carried out with the students through the mini project:

a) To create a Croatia-Hungary exhibition: the exhibition will consist of 20
posters, 8 of which will be reserved for Croatian schools and the same number
for Hungarian schools. 1 poster with general information about the exhibition
and the project. Each Croatian school will develop 2 posters, choosing the
level to which the poster will relate - national, county or local/municipal. The
choice of level should follow the link below in order to diversify and avoid
potential repetition: https://docs.google.com/spreadsheets/d/1holTFmXhP-
Ya-jlxpVH3ejnaaUKrwR5azALfPaClmQY/edit?usp=sharing



b) Developing an interactive map of the region - showcasing your own
locality and county through the website, which will allow a digital
overview of the content that students will recognise as being of interest
to their own region. A questionnaire from Workshop 4 should be used for
this activity. Each participant will present 1 feature.

c) Develop a quiz (Kahoot) on the theme of the previous two activities.
Develop a knowledge quiz on Croatia and locally.

d) School study trip to Pécs, Hungary; hosting the school in Hungary

e) Seminar for young people in Zlatna Greda (for secondary schools only).
Emphasise to the pupils that through the activities listed above they will
become ambassadors of their locality, region and state to pupils, parents
and teachers in Hungary.

2. Brainstorming: "We know everything about Hungary” - have students
write comments on the board or flip chart paper.

3. Have students watch the YouTube video "Geography now - Hungary":
https://www.youtube.com/watch?v=omx66rFK5yM

After the video they comment: what did they like? What did they learn?
What did they learn?

Closing activity:

1. Highlight the links between Croatia and Hungary. One way is through
language (ask students if they know any Hungarian words), then share
with them interesting comments in the following article:
https://www.tportal.hr/lifestyle/clanak/cipela-pandur-i-hahar-samo-su-
neke-od-madjarskih-rijeci- koje-koristimo-svakoga-dana-20180611/print

2. complete the process by announcing the next workshop, in which you
will spend more time working on the specific task and preparing the
exhibition of the Croatia-Hungary mini project.



WORKSHOP 2:
CROATIA-HUNGARY EXHIBITION

Duration: 45 minutes

Objectives: to raise awareness of the role of young people in representing
their country, homeland and locality; to create the content of the future
exhibition.

Materials needed: computer, projector, sound system, whiteboard, chalk,
printed text of the cards

THE WORKFLOW

Introductory section:

1. Watch the Geography now - Croatia video:
https://www.youtube.com/watch?v=0k5Lmqgoromi

Ask students all the following questions: What did you like about the video?
What would you do differently? What did you know about the data and what is
new to you? How important is the way our country is presented? How much
impact do we young people have on how we experience our country in the
world?

Middle part:

Inform the students that the next task is to think about how many different
ways we can introduce Croatia to others.

1. Divide the pupils into small groups. Each group should first draw 1 card
with a task on it:

a) show Croatia

b) show the county of Osijek-Baranja

c) show your town/city

Then draw the 2nd card (or more) with the task:
a) by song

b) with food

c) by people you know

d) by language

e) interesting places to visit

f) by a monument

g) by natural landmarks



h) by literature

i) sport

j) religion

k) minority groups

l) distinctive customs

m) whatever you like

(n) legends and myths (etc. you can make up your own/tailored to the
area)

In small groups, the pupils answer the questions on the cards and think
about how to present the area (poster, game, song, etc.). They present
their work to each other.

Closing part:

1. Divide them into pairs and/or working groups, who will come back in a
week (or more if necessary) with their poster proposals. Warn them not to
put too much text on the poster and to be creative, using photos, links, QR
codes and similar links to the specific content they want to present.



WORKSHOP 3:

CROATIA - HUNGARY EXHIBITION

IDuration: 45 minutes

Objectives: to raise awareness of the role of young people in representing
their country, homeland and locality; to create the content of the future
exhibition.

THE WORKFLOW

Introductory section:

1. at the plenary, ask the children which place in Croatia they would
recommend to others to visit and where they have not been and would like to
visit?

Middle section:

1. invite the children to show their creations - posters they have been
working on for the past week.

2. after each presentation, invite other groups to comment on how they liked
it and what they would add to the poster.

3. discuss the poster with the students whose presentations were the best,
and then make a shortlist of some of the best presentations that could
potentially be displayed in the poster exhibition (Work 2). Note: the works
that do not make it into the shortlist can of course be kept and displayed
alongside the exhibited posters when the exhibition takes place at your
school.

4. If necessary, allow time for additional changes to be made to the selected
works and for useful offers to be included from the group.

Closing section:

1. select two works to be included in the exhibition and send the material for
elaboration (to the Nansen Dialogue Centre).

2. discuss with the students the ideas on how they imagine the exhibition to
be realised in their school (the exhibition will be organised in the second
semester of the school year 2020/2021).



WORKSHOP 4:

INTERACTIVE MAP OF THE REGION

Duration: 45 minutes

Objectives: to explore the cultural richness of the community, to foster
inclusive and open attitudes in children and young people.

THE WORKFLOW

Introductory section:

Praise the students for their previous work, which was on the topic of
developing a "Croatia-Hungary" exhibition. Mention that, due to limited
space, not all the works will be displayed on the panels, but the project plan
is to develop an interactive map of the region on the project website, which
will allow for much more content to be included than the actual exhibition.
Show an example of the interactive map:
https://www.danurb.eu/#/projects/heritage/251

(Select an example that includes photographs).

Explain that the map they will develop is from the young people's point of
view and how they would present their own place/region to a friend from
another country (e.g. Hungary, etc.).

Middle section:

Tell the children that the data will be collected from the Google Forms
questionnaire:

https://forms.gle/FUNhzQFCzn8WeGfS7

Walk through the questions with the pupils and explain where some
explanations are needed.

Prepare a brainstorm by classification (or the class could be split into 5
smaller groups), all of which could be written into the future map. Then the
groups present or keep a reflection of what is written in the maps.

Closing section:
Decide whether students will work on the tasks individually or in pairs, and

discuss the deadline (e.g. 2 weeks) for completing the questionnaire with 1
input (if working in pairs, it could be 2).



WORKSHOP 5:
INTERACTIVE MAP OF THE REGION

Duration: 45 minutes

Objectives: to explore the cultural richness of the community, to foster
inclusive and open attitudes in children and young people.

THE WORKFLOW

Introductory section:
Launch the topic and ask students what it was like to collect the material.

Middle section:

Invite the children, individually or in pairs, to give a presentation of the
material they have collected in any format they wish (with photos,
storytelling, writing up what they have written down, etc.). Provide
opportunities for comments and additions from other students after each
presentation. To what extent they are able to mark on a map of the
locality/region all that the pupils have presented.

Organise data entry with learners on Google Drive - tablets, smartphones or
IT classroom (whatever is available).

Closing section:

Summarize what the students collected most of (which classification to
enter), whether there is anything else they would like to explore afterwards.
If you think that more work is needed on the texts for the photographs and so
on, give the students another day and then repeat the workshop.



WORKSHOP 6:

KAHOOT QUIZ

Duration: 45 minutes

Objectives: to increase knowledge about the community that surrounds us,
our cultural heritage and interesting ways of learning through quizzes.

THE WORKFLOW

Introductory section:
Play with the pupils the "World Interactive Quiz" or some other quiz of your
own choice.
https://create.kahoot.it/share/interkulturni-kviz-svijet/a2elbc96-2820-4d69-
90a0-8aea25d0c50c

After the quiz, ask the children what they liked and invite them to make a
quiz asking questions about the children's place/religion.

Middle part:

Divide the pupils into small groups to come up with questions and answers
that relate to what they find interesting about their locality/religion.

The groups present their questions and the whole class gets involved to
select the students they think are interesting. Choose 10-15 questions for the
pupils to create a quiz together.

Closing section:
Test the quiz in the school where your pupils are the "administrators” of the
quiz and provide explanations to the questions if necessary.



THE POSSIBILITIES OF USING
DIGITAL TOOLS IN
INTERCULTURAL EDUCATION IN

SCHOOLS

INTRODUCTION

In the 21st century, the traditional model of education (students, curriculum, teacher)
has been supplemented by a fourth component that, as educators, we cannot ignore for
much longer, especially in the context of the education situations brought on by the
pandemic. Digital transformation is a complex process in which not only the tools
change, but also the competences to be developed, the learning objectives, the
methodology of teaching and learning.

In this methodological material, we aim to help teachers to make this change. The first
part of the handbook presents a general overview of tools that are easy to use in
everyday pedagogical work, but which can significantly enhance the Llearning
experience and thus the engagement of learners. The second part summarizes the most
basic theoretical background to intercultural learning, while the third part contains a
set of lesson plans that can be implemented on a one-to-one basis.

For educators who would like to become more immersed in digital transformation, we
recommend the e-learning courses also developed under the TEACH project.
https://www.teach-intercultural.com/

THE SAMR MODEL

The SAMR model shows how digital tools are used in a methodological context, learning
objectives and activities. It is important to identify precise pedagogical objectives for the
tasks carried out on digital platforms and not just use them as “busy work”. Knowledge of
the SAMR model will help in this.

e S - Substitution
Technology replaces a traditional procedure in the practice of teaching without creating a
substantial change (e.g.: a presentation instead of writing a lesson plan on a blackboard;
online test.)

* A - Augmentation

The use of technology is an additional opportunity and feature compared to previous
practice, but essentially the traditional methodological environment applies (e.g. when
completing an online test, the student receives immediate feedback on their performance
from the teacher or peers; they use an AR app with their device.) 52



* M - Modification
The first step of a technology-enhanced pedagogical transformation, whereby
teachers modify student tasks and activities according to modern possibilities
(e.g. 21st century competences are introduced in tasks supported by digital
platforms).

e R - Reinterpretation (redefinition)

Rethinking and reinterpreting teaching, tasks and activities, where students
can plan creative tasks and problems to solve that were not possible before
(e.g.: getting involved in solving real problems that affect the place where
they live).

HOW CAN WE USE ONLINE TEST AND QUIZ
BOARDS AT M AND R LEVELS?

Playful learning aids and tests, which are S or possibly A level in their
original function, can be a good tool for developing learner autonomy if we
involve our students in learning decisions through such interfaces. They can
also be played with in groups or by playing peer-created tests.

However, learning can be not only passive, consumerist, but also active,
participatory, where the student builds knowledge, prepares, presents tasks,
teaches peers directly or indirectly, and learns himself. Thus, it is worthwhile
to have students create games and tests to play with each other. This can also
be a great opportunity for peer teaching.



THE DIGITAL GATEWAYS

The following are some of the applications that can be a first step - a
stepping stone - to digital inclusion for both teacher and student. The
applications are very similar in their operation and design, so everyone can
easily find the one that suits them best, the one that is most practical and
simplest for them.

In these platforms, we can not only give learners tasks, but also assess the
knowledge they have acquired. The big advantage of digital
applications/systems is that assessment is not perceived as distressing
feedback, and that it is easy, simple to understand and playful. In addition,
any such system can self-correct tasks that require precise answers.

QUIZ PROGRAMMES

* Quizizz

https://quizizz.com/

Easy to edit with average user skills, but at the same time a flashy and fun
online quiz maker.

¢ Kahoot!
A detailed description is given in Annex 1.
The Kahoot! platform is one of the best known and most popular online test
creation and testing platforms. It's great for end-of-class or end-of-subject
revision, or even for a pop quiz. The platform has a competitive approach to
assessment, so it is important to keep group dynamics in mind when using it.
When tackling performance causes anxiety, it is better to use it in pairs.
Students go to www.kahoot.it, where they can enter the game by entering the
task ID, which is a series of numbers (game pin) generated by the system for
the task set by the teacher. In addition, there is an option (assign) where the
Kahoot! can be completed at any time within a time frame and the results are
automatically collected by the interface.

e Socrative

https://www.socrative.com/
Socrative has a very special interface similar to Kahoot!: it has the option for
playful competition and more serious testing in one place, single answer and
multiple choice, true-false, short text answer, image upload option. Another
rather important positive is that in case of a stuck message, the helpdesk will
answer. Socrative can be used in the classic quiz way and as Spacerace, a
group competition. Perfect for end-of-class review of what you've learned.
For larger classes, it's worth playing in pairs, as a maximum of 20 devices can
enter the Spacerace platform. The idea is that a coloured rocket (or other
icon) indicates groups, which students can join as individual or group users.




Throughout the game, the performance of team members is added up and the
progress of the rockets pulling the coloured stripes indicates the status of the
player or team on the screen without their name. Emphasis is placed on the
balance of speed and correct response. The rocket moves forward on the
correct answer, but the fastest of the correct responders wins, so both the
correct answer and time count.

PLAYFUL LEARNING AIDS

The use of playful learning aids is based on a very simple pedagogical
consideration, often best expressed by the children themselves: 'Playing is
better than learning!

* LearningApps.org

https://learningapps.org/tutorial.php

LearningApps.org is a free application, also available in Hungarian, that
supports learning and teaching processes with small, interactive building
blocks. Existing building blocks can be directly linked to learning materials,
or users can create or modify them themselves. Our aim is to collect reusable
building blocks and make them publicly available to everyone. These building
blocks therefore do not contain any specific framework or specific learning
situation, but are purely interactive. The building blocks are therefore not in
themselves closed learning units, but must be embedded in an appropriate
learning environment. The site itself is interactive and easy to use, thanks to
the Hungarian language and the editing interface. A big advantage is that you
can search through the public coursebooks that have been created, so you
may not even need to create your own. The cubes can be shared with a link or
OR code, so students can play the exercises without registering.

® Wordwall

https://wordwall.net/hu

Wordwall is a Hungarian-language application where you can create
interactive exercises to diversify your class work. The free interface comes
with 16 templates and 5 tasks. In addition, you can also use public exercises
already created by the Wordwall community. The ready-made exercises can be
played with by children individually at their own pace or with teacher
guidance. Tasks can be created using a template system. These templates
include classic task builders such as Quiz and Crossword. There are also
games such as Labyrinth and Wheel of Fortune, and classroom management
tools such as Seating Order, which can be used to organize children into
groups to complete a task. But this is a paid service.

In group play mode, all the children do the same task at the same time, and
each joins the task with their own device. In this case, the teacher controls
the flow of the game.



ome games are competitive, such as Quiz, where students have to get the
correct answers as quickly as possible. Other tasks, such as the Idea Fair,
facilitate cooperation. Once a game is selected, students need to go to
goWordwall.com and enter the access code that appears on the screen (as in
Socrative or Kahoot!). Then they just need to type in their name and wait for
the teacher to start the game. Wordwall guides you step-by-step through its
operation in English.

You can find the descriptions here: https://wordwall.net/hu/features




CONTENT PRODUCTION

Content consumption is when | watch, read, listen, etc. to some content. It is
a one-way process in which | participate as a receiver. Content production is
an active process. It can be created as a reaction or as independent content. It
has a larger digital footprint when using online interfaces.

National and school traditions, shaping the common history of the class
community, sensitisation, even our dress, hairstyle and style of speech can be
a cultural medium. Yet the first thing that comes to mind when we think of
cultural education is some kind of content-consuming attitude. We show
pictures, videos, go to exhibitions, listen to music with students, learn about
other cultures through multimedia, take part in school celebrations, and so
on. Meanwhile, with the rise of digital tools in particular, content production
has become as much a 'leg’ of cultural education as content consumption.

VISUAL SUPPORT TOOLS

The internet is open to you, and the possibilities are endless. From the
unedited mass of information, you can create thoughtful knowledge content
tailored to individual needs. Accordingly, the role of content-mediating
institutions can be reduced, the boundaries between teacher and student can
be blurred, and the internet can become, and in many places has become, a
natural platform for personal and collaborative learning.

Visual support tools are designed to create products that we then use as
consumers of content. At the same time, they create content, and remember,
you don't always have to be the one to create the content. Many students,
even at a very young age, are better at using these tools than we teachers
are, and the content they create represents knowledge and learning.

e Canva
Canva is an incredibly versatile platform. You can create posters, invitations,
flyers, photo montages, infographics, certificates, CVs, (video) presentations,
Facebook videos, Instagram stories, Zoom virtual backgrounds, and more. The
range of free options is enough to make a learning process more exciting, but
for those who want more, there is also a paid option.
You can see a video of how it works here: https://youtu.be/COxPHo _cJI0
Source: the future of learning MOOC 2020




e ThingLink
ThingLink is an award-winning app for creating interactive images and videos,
available at www.thinglink.com. The app is simple to use and easy to learn.
All you need to do is upload a picture or video of your choice that you want to
work with (uploaded media files can be 360-degree files).

Ideas for using ThingLink
Here are some good practices for out-of-the-box ideas that have sprung from
the minds of colleagues in the forced situation caused by Covid:
* You can show a geographical location, a piece of art, a famous person, a
mathematical theorem or a chemical element in a picture or video;
* You can put on an exhibition of your artwork from visual culture, media
literacy, singing and music lessons;
* You can organize a charity auction, where you can present the items to be
auctioned;
e They could create an interactive exhibition together for a national
holiday;
* You can hold an online graduation;
* You could plan a class trip.

DIGITAL STORYTELLING

As mentioned earlier, cultural connectedness is no longer just about content
consumption, content production starts at a very young age. As educators, we
ask the questions: how can we become part of a new kind of self-
representation through interactive user behavior? What tools do we have to
better understand them?

Digital storytelling is a method that combines traditional, personal
storytelling with contemporary techniques.

David Ban: The most beautiful Christmas tree of my life.
https://youtu.be/wl_zpgjV--4
Source: Anthropolis Association

Digital storytelling is a way to help us tell our stories and present them
through photographs, so that they can be accessed, experienced and felt by
others. It helps us to get to know ourselves and others, while developing our
self-expression and creative skills.

The storyteller collects images of his story, which are then narrated in his
own voice and presented in a short film of about two minutes. Because of its
personality and depth, it is a method that can be applied in many areas, as it
helps us to get to know ourselves, to express our feelings, to get to know a
community better, and to build a community by revealing traditions and
cohesive forces. It can be used to stimulate reflection on important social
issues, and of course it has great potential for pedagogical use.




The teaching method, which can be used in schools, develops digital
competences, provides opportunities to process experiences and reflections
along individual learning paths, develops self-expression and empathy, and
strengthens critical thinking and tolerance. "In addition to, and in
combination with, the use of digital tools, it helps to develop narrative skills
and oral communication.”

Digital storytelling offers a new alternative for students to build their own
social network, and for teachers to present topics, even subjects, in a new
way.

When can we talk about digital storytelling?

"StoryCenter defines a digital story as a combination of the following
components:

e The creator thematizes a story that is important to them from their own

point of view,

e personal reflections in the singular 1st person,

e depicts a temporal context, its story is made up of scenes,

e illustrated with still images, and

e with background music.

e The finished work is a unique, individual creation,

* ideally 2-3 minutes in length."[1]

How can we use it in education?
"Digital storytelling offers the opportunity for learners to use their own
narrative logic to put the information chaos in their heads related to a given
topic into order within a narrative framework. In the process, they explore
sources, articulate what they find relevant and personal, establish causality
and contextualize their story. Thus, in addition to individual life stories, they
can be used to learn, process and integrate subject content.”
Examples for use in schools:
e sharing individual stories that help group cohesion, so that we can get to
know ourselves and the other members of the group better,
e important social messages, personal development,
e building class community, bringing hidden conflicts to the surface,
e even processing trauma,
e and perhaps most exciting of all: the processing and integration of subject
content in a specific, interactive way.

1] Anita Lanszki: Digital storytelling and student content (re)construction
http://folyoiratok.ofi.hu/uj-pedagogiai-szemle/digitalis-tortenetmeseles-es-tanuloi-tartalomrekonstrukcio



PRESENTATION

What can a presentation be good for and how?

The first thing 